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Context and highlights
Salisbury Primary School is highly regarded within the community as a school with high academic expectations and a
safe, caring environment.
The school community has developed a R-7 Vision and Mission. The three year Site Improvement Plan reflects staff,
student and family opinion of what the school needs to focus on to achieve the Mission and Vision.
Salisbury Junior Primary and Primary Schools co-located on the one site in 2010. During this time the school underwent
significant improvements to the grounds and facilities with a new Resource Centre, primary classrooms, Gym and the
redevelopment of the Junior Primary classroom blocks.
The redevelopment has been designed to match specialist and education programs for 21st century educational needs
and accommodate Early Childhood, Primary and Middle School learning programmes. In particular, the provision for
technology, and play based learning; student leadership and explicit teaching have been a priority.
The school provides specialist programmes in Music, PE, HASS and Italian.
The school grounds are spacious and well maintained, providing students with many options for play and activity.
The enrolment in 2020 was 387 including twelve students in the Special Class.
The school population includes 4% Aboriginal students, 12% students with disabilities, 75% students with English as an
additional language or dialect (EALD) background, 1% children or young people in care and 62% of families eligible for
School Card assistance. The school has a year 3-7 Special Class catering for students with intellectual disabilities.
The students and staff of the school are active in promoting and supporting an inclusive culture and learning
programmes.
2020 Highlights
Although we have needed to do things a little differently, 2020 has also had many successes. In particular our school has
been leading the way in the teaching of literacy. We are recognised in SA, nationally and internationally for our approach
to the teaching of reading. Many of our classes and teachers have featured in or have lead training programmes for staff
and leaders from other sites.
Our student Wellbeing Agents have continued to provide leadership across the school. The Wellbeing approaches used
at Salisbury Primary School have featured in research by the University of SA and “The Well Being Classroom”
publication by Uniting Care Communities For Children. These resources have been used to support other schools to
implement The Wellbeing Classroom approach.

Governing council report
Members of the Governing Council took part in the Principal review process providing information on a range of topics
connected to the leadership of the school. This information was used in conjunction with staff feedback and school
achievement to inform the decision to continue the current Principal Carol Scerri in the role for a further five years.
The Council continued to manage the OSHC. The Governing Council and management committee worked closely with
the director to review and rewrite policies and processes.
The Governing Council reviewed and approved the Department for Education Parent Survey that was provided to all
families in hard copy.
Due to the impact of COVID 19 on the community fundraising activities were put on hold, until 2021.
Feedback from the Education Director Tim McLeod indicated families he spoke with were highly appreciative of the
learning opportunities they have been offered and felt they are able to take a more significant role in supporting their
child's learning a a result of family learning events.
Parent Opinion Survey
102 families completed a hard copy of the DfE parent opinion survey, 37 families took part in the survey online.
Relationships between staff and students, communication between the school and families and the teachers ability to
provide for their child rated highly in the survey (90% plus).
76% of families strongly agreed/agreed they have input into their child's learning and developing study routines, both
areas had the highest neutral responses. This will be an area to further investigate in 2021.
There wasn't a strong preference for any particular form of communication. The school will further develop electronic
communication platforms in 2021.
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Quality improvement planning
Goal 1: All students will progress with strong foundations in oral language, phonological awareness and phonemic
awareness.
Challenges of practice
All teachers will develop a consistent and explicit approach to the teaching of phonological awareness.
All teachers will understand and use PASM, Crevola and IMSL Phonics Screen to inform practice.
Actions Achieved:
All staff participated in Professional Learning (PL) in analysing and utilising the Crevola Oral Language & PASM
assessments and to implement appropriate intervention strategies.
All JP and year 3 teachers implemented the Heggarty Phonological Awareness routines into daily classroom practice.
All year 4 to 7 teachers implemented the Kilpatrick Advanced Phonemic Awareness Strategies daily.
Term four data indicated 66% of the Reception students have achieved the SEA (24/32) in the PASM screen. 21%of this
cohort entered school at the expected level.
Future Actions
Cohorts of students were re-assessed using the PAST assessment. The results indicated Advanced Phonemic
Awareness as an area for growth. Current research has correlated the inability to read and the lack of these particular
skills.
All staff will attend PL to develop a deeper knowledge and understanding of Phonological Awareness, in particular the
role of Advanced Phonemic Awareness in developing reading competency.
Goal 2: All students will experience a quality and consistent R-7 reading programme to develop decoding, fluency and
comprehension. .
Challenges of Practice
All teachers will follow the school’s Literacy and Assessment Agreements.
All teachers will use data to inform teaching practice.
All teachers will include all elements of SPS agreed Literacy Block: phonology, morphology, vocabulary, guided/small
group reading, modelled reading to writing and independent reading.
Actions Achieved
All staff participated in the review of practice against the school's literacy and assessment agreements.
The Literacy Agreement was updated to reflect current research and evidence in the teaching of reading.
The key elements of Guided Reading were published and used to inform observations and feedback.
All staff attended PL to review and develop the structure of the literacy block:- extending the phonology sequence to
connected texts, and developing meaningful independent reading tasks with clearly identified learning intentions and
success criteria based on formative and summative assessments.
Improved year one phonics screen 75% of students who sat the test achieved the SEA with an average score of 30.
Improved Westwood Spelling assessment results.
Improved IMSL phonics screen results R-7.
Future Actions
All staff will attend PL in modelled reading to writing.
Agreements in modelled reading to writing will be documented and published.
All teachers will attend PL in text analysis and apply strategies in modelled reading.
Review and update the Phonology Scope & Sequence.
Goal 3:All students will engage in an explicit and consistent program to extend vocabulary.
Challenge of practice
Vocabulary will be taught from R – 7 using an explicit, systematic and cumulative approach.
Actions Achieved
All staff attended PD in the use of EDI to identify and teach tier two vocabulary.
All teachers attended PL in the teaching of OG Morphology.
Vocabulary and Morphology routines are used consistently from R-7.
Morphology is explicitly taught R-7.
Future Actions
Review and update Morphology Scope Sequence
Continue to consolidate morphology and vocabulary routines.
Attend PL in the transference of vocabulary into other contexts.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy.
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA for
reading and numeracy.

Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2020.
Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than six across
all cohorts.
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Numeracy

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.

NAPLAN progress
The data below represents the growth of students from 2017 to 2020 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

32%

36%

25%

Middle progress group

40%

52%

50%

Lower progress group

28%

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

36%

41%

25%

Middle progress group

48%

50%

50%

Lower progress group

*

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.
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NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

35

35

15

8

43%

23%

Year 3 2017-2019 Average

36.3

36.3

13.0

7.0

36%

19%

Year 5 2019

38

38

4

3

11%

8%

Year 5 2017-2019 Average

39.0

39.0

7.0

2.3

18%

6%

Year 7 2019

42

42

7

4

17%

10%

Year 7 2017-2019 Average

40.3

40.3

6.7

3.0

17%

7%

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August2020.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
2019 NAPLAN
Reading
The reading data for years three and five students indicates a positive trend over three years. The year seven student
data indicates a more inconsistent trend and has remained the same over two years. The year seven spelling and
grammar and punctuation data showed an improved result indicating the focus on improving the student's foundation
skills is having a positive impact.
Higher Bands Attainment: There has been a trend of improvement for each cohort (3,5,7s) in achieving higher bands in
reading.
There has been significant T& D for staff in developing a deeper understanding of the reading process, the concepts to
be taught and how to teach in a systematic, cumulative and explicit way.
We have focused on developing the student’s decoding skills and vocabulary through daily routines that are sequential
and systematic in the introduction and review of concepts. Explicit Direct Instruction is used across the school to teach
new concepts.
The use of EDI and IMSLE approaches has been in place for longer in the R-4 classes and the results are showing a
positive impact
Data and five week reviews of student progress in reading are used to identify students for wave 2 and 3 intervention.
Students at risk have attended a specialist reading programme based on the Multi-Sensory Learning (IMSLE) approach.
There has seen significant growth in upper primary students; with many closing the gap.
There has been a focus on assessment of early literacy skills in particular Phonological Awareness and most effective
way to develop and teach these skills. The research is clear about the impact of Phonological Awareness on children’s
future reading success and early identification of students at risk is a priority. Assessments have indicated that very few
of our students enter school with the expected PA skills. All new students are assessed using PASM, PAST, Westwood
Spelling, IMSL Phonics & Decoding and Fountas & Pinell Running Records and targeted intervention is provided based
on the data.
We have introduced systematic and explicit programmes to develop Phonological Awareness; using both the Heggerty
Programme and David Kilpatrick's Advanced Phonemic Awareness routines.
In 2021 the staff will continue to refine and consolidate the use of the EDI and IMSLE approaches along with the SPS
scope and sequences to explicitly teach decoding skills and vocabulary to improve fluency and comprehension.
Teaching and assessing phonological awareness will be a priority.
Numeracy
23% of year 3 and 10% of year 7 students achieved in the top 2 NAPLAN numeracy bands which represents an
improvement from the historic baseline average.
Improving teacher knowledge of the content and development of sequential strategies to teach number has been a
priority for professional learning. This has resulted in improved teacher understanding of students, their learning and the
expectation that all students can achieve.
The EDI approach has been used to teach and strategically review concepts. This has resulted in a consistent approach
in teaching mathematics across the school and has improved student engagement and outcomes.
In 2021 the staff will continue to consolidate the numeracy routines to ensure more strategic review of concepts.
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Attendance
Year level

2017

2018

2019

2020

Reception

90.9%

90.1%

89.9%

82.8%

Year 1

92.9%

91.7%

88.0%

82.1%

Year 2

92.1%

95.0%

91.1%

83.7%

Year 3

90.7%

93.1%

93.0%

84.8%

Year 4

91.9%

92.4%

92.1%

87.4%

Year 5

92.8%

92.7%

92.1%

85.4%

Year 6

89.4%

91.9%

93.1%

86.9%

Year 7

88.1%

89.3%

90.9%

83.7%

Primary Other

86.9%

84.0%

81.1%

78.1%

Total

90.9%

91.6%

90.9%

84.4%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Goal: To use strategies to support increased attendance of all students including transient and chronic non-attenders.
Student Targets: Improve attendance to 93%.
Decrease unexplained absences to less than 5%.
Process Targets: Improve roll book and attendance processes.
Outcomes Achieved: Teachers' improved processes have led to a decrease in unexplained absences to 2.7%.
Student Wellbeing Leader liaised with the Department of Education Engagement and Attendance Officer, identifying
‘chronic non-attendees’, meeting with families, completed improvement plans, conducting home visits if needed and
referring to support services.
The attendance rate across the school is 87.15%.

Behaviour support comment
Student Targets:
Reduce the number of students in class time-out by 10%.
Reduce the number of students in yard time-out by 10%.
Reduce incidents of violence/harassment by 5%.
Process targets:
Continue to develop the Wellbeing Classroom approach R-7
All staff to implement wellbeing strategies to support positive student behaviour.
Outcomes Achieved:
The number of students in class time-out has reduced by 53% since 2019.
The number of students in yard time-out has reduced by 49% since 2019.
Incidents involving violence have decreased by 50% since 2019. The number of suspensions for violence has
decreased by 70% since 2019 and the number of suspensions has decreased by 81% since 2019.
There has been an increase in staff confidence, with all staff implementing Wellbeing Classroom strategies to support
positive student behaviour.
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Client opinion summary
The Well-Being Agents analysed the 2020 Student Surveys and compared the results to the 2019 survey (below).
JUNIOR PRIMARY
• 2019 was not a good year! 2020 was better.
• More students like school than last year.
• Most students feel safe in the classroom (and more than 2018 & 2019).
• 14% more feel safe at recess and lunch compared with 2019.
• Over the 3 years, more students feel safe in the gym and in the library.
• Less students say they have been bullied. This is because they know what bullying is (and isn’t) now.
• The number of students being bullied and students bullying others has gone down since 2018.
• There is not as much physical bullying this year.
• Bullying is happening only in the yard and on the playground this year (JPs can’t play on the oval).
• There is no bullying in the classroom.
• Most incidents happen at recess and lunch.
• This year there are no incidents of bullying behaviour before school and when lining up. Why? Students go straight to
class in the
mornings.
• The students use different steps when bullied.
PRIMARY
• 2019 was not a good year for the primary students either!
• More students like school than 2018 or 2019.
• Most students feel safe in the classroom (and more than 2018 and 2019).
• The number of students feeling safe at recess hasn’t changed much.
• The gym is always seen one of the safest places. The oval is seen as the safest place this year.
• In 2018, more students said that they were bullied.
• The number of students being bullied and students bullying others has decreased a lot.
• Each year it is mostly verbal bullying.
• Bullying is happening mainly on the oval. This is because there is lots of space. This data contradicts Q4 where the
oval is seen as
the safest place.
• Most incidents happen at recess and lunch because that’s when students meet up with others.
• This year there are no incidents of bullying behaviour before school and when lining up. Why? Students go straight to
class in the
mornings.
• The students use different steps when bullied before they tell a teacher. Some bully others back.

Intended destination
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

4

4.8%

Other

1

1.2%

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

5

6.0%

Transfer to SA Govt School

74

88.1%

Unknown

0

NA

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2020.
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Relevant history screening
All clearance information from HR and EDSAS is sighted, recorded and registers kept updated.
All visiting DfE and outside agency personnel must produce their WWCC clearance and photo ID on their first visit to
the school each
year.
Volunteers must have a WWCC clearance, RAN training and induction. Records are kept on EDSAS.
records are reviewed and updated regularly.
All staff have been informed of their responsibility and school processes in regard to screening procedures and policies.
A DfE audit found the school to have sound processes.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

40

Post Graduate Qualifications

14

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

28.2

0.0

15.1

0

30

0

22

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Financial statement
Funding Source

Amount

Grants: State

$120,799

Grants: Commonwealth

$177,208

Parent Contributions
Fund Raising
Other

$61,221
$220
$65,914

Data Source: Education Department School Administration System (EDSAS).
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2020 School Annual Report: Tier 2 Funding Report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Tier 2 category (where applicable
to the site)

Briefly describe how the 2020 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved wellbeing and engagement

Funding was used to support students with complex behaviour and social needs. Support
included 2 teachers and additional SSO hours. The focus has been on teaching
interception strategies to assist with self regulation.

Decrease in the occurrence of high level
behaviour and suspensions.

Improved outcomes for students with Four teachers, five BSSOs and a Hub Leader were employed to support EALD students and Improved reading and phonics (IMSL &
families. Parent reading & English progammes were funded by the school and a range of Yr 1 Phonics Screen) results.
an additional language or dialect
parent programmes offered in the Family Centre.

Inclusive Education Support Program

3 teachers and 1 SSO who are qualified in using the IMSLE approach provided wave 3
intervention programmes. Progress was monitored and tracked through detailed
assessments and targets set each term.

Improved PASM, PAST and DIBELLS
results, 30 students now moved from
wave one.

Improved outcomes for
- rural & isolated students
- Aboriginal students
- numeracy and literacy including early
years support

Teachers and SSOs were employed to support students with IESP funding. SMART goals
and targets were identified and reviewed each term.
AET and AECO tracked and monitored ATSI student progress. Students identified at risk
were provided wave 2 and 3 intervention in literacy and numeracy. Quality differentiated
teaching and learning programmes were provided in each class. Support was provided by
teachers and SSOs.
SSOs were provided weekly T&D in reading in terms 1&2.
Intervention teachers were assigned time to assess new students as they arrived at the
school.

Improved IMSL (R-7) and Yr 1 Phonics
Screen results.
Improved RR results for individual
students.

Australian Curriculum

Teaching teams were provided additional time to plan and design literacy programmes
aligned to the AC.
All teachers took part in the collaborative moderation process.
All staff took part in the LEAP level PL.

Consistent pedagogy, learning goals and
curriculum across all classrooms.

Aboriginal languages programs
Initiatives

N/A

N/A

Better schools funding

The Better Schools Funding was used in combination with school resources to provide
additional teachers and SSOs for literacy intervention programmes across the school.

Improved phonics screen, PATr and IMSL
results.

Specialist school reporting (as
required)

N/A

N/A

First language maintenance &
development
Students taking alternative pathways
IESP support

Improved outcomes for gifted students N/A

N/A

